
cation as: (I) physical fi tness, (2) economic competency, (3) social 
virtue, ( 4) cultural development, (5) moral and spiritual perfection 
in Christ. T he progression from the first to the fif th objectives follows 
a line of developmental growth to achieve the end as prescribed by 
Pope Pius XI: . 

"The proper and immediate end of Christian education is to cooperate 

with Divine Grace in forming the true and perfect Christian, that is, to 
 I 
form C hrist himself in those regenerated by Baptism according to the 
erriphatic expression of the Apostle : ~ 

'My little children of whom I am in labor again until Christ be 
formed in you.' "29 

Pope Pius further specified· in the same encyclical that".. . it is 
clear that there can be no true education which is not wholly directed 
to man's last end . ..." T hese words epitomize Jacques Maritain's 
contention that the overemphasis on means results in the loss of the 
ends of education. Maritain reiterated the arguments that perfection 
of our modern educational means and methods failed to achieve an 
end. He wrote that: 

"The scientifi c improvement of the pedagogical means and methods is 

in itself outstanding progress. But the more it requires a parallel strength

ening of practical wisdom and of the dynamic trend toward the goaJ."30 


Elucidating the defin ition of this goal, Pope Pius wrote: 

"Education consists essentially in preparing man for what he must be 


and for what he must do here below in order to attain the sublime end 

for which he was created ..."31 


The unifying end in Christian education is, therefore , stated as 
man's happiness in immortali ty. Perfection , then , is not projected in 
educational means but in the moral ends as taught by Christ . To 
attain these ends via the academic disciplines in the American de
mocracy, St. Frances Cabrini offers a tangible model. 

I
IV 

St. Frances Cabrini as Representative of General Roman I 
Catholic Principles in Education 

Referring to Van Wyck Brooks, we find that he wrote "... it is 
exalted desires that give their validity to revolutions and exalted 

29 Pope Pius XI, Encyclical Letter on The ChTistian Education of Youth CNew York : 
The American Press), p. 3. 

30 Jacques Maritain, Education at the CTosSToads (New Haven: Yale University 
Press, 1943) , p. 3. 

31 Pius XI, p. 3. 

desires take form only in exalted souls." He claimed, furthermore, 
that "we already possess elements that belong to every level of de
velopment, even the highest .. . but they are not grouped in a vi tal 
order; they have no cumulative experience_" H e contended that we 
need a newly found center for our ill-regulated forces where they 
will fit in and that only then shall we cease to be a blind, selfish, 
disorderly people . "W e shall become a luminous people dwelling in 
the light and sharing our light."32 

As there was a need to find a middle ground in our literature be
tween the extremes of pragmatic materialism and transcendental 
ideas, so there was a corresponding need in education to galvanize 
the practical means to the idealistic ends. In the life and writings of 
St. Francis Xavier Cabrini there persists an organic intelligence 
which constantly leavens the highest culture while it works at the 
middle focus which is now evolving as America's maturation. The 
life of this woman is that of an American who has come "face-to-face" 
with experience at a regulated center-a galvanization of national 
character. Between the opposing spheres of transcendental idealism 
and material pragmatism which, Brooks says, we have inherited in 
our American tradition, St. Cabrini incorporates the new American 
passion activated by exalted desire. T his action she has transmitted 
through the ideals of her educational principles. 

There is more than the story of an inspiring person in the biogra
phy of St. Cabrini . T his particular woman's life parallels that of the 
country at a critical period in its natural growth. From the frame of 
reference contained in the concept of the "immigrant saint," St. 
Cabrini's America as a nation of immigrants did not age exactly with 
Brooks's "coming-of-age_" T he "coming" process revealed a trying 
period of chaos and prej udice which is still being dispelled with the 
assimilation of a multiple-faceted society. As an inevitable conse
quence of the need to eradicate prejudice, the generation of a saint 
from among us has been one of the effective forces promoting the 
solidification of a pluralistic society within a fragmented nation. T o 
this end, we have had to educate ourselves "to share the light." 

For America a saint could be neither an accident nor an expedient. 
For us a saint h ad to be an exemplary American, an archetype, an 
immigrant retaining a valid ancestral culture while reaching out to 
conquer fron tiers with disciplined passion_ Prophetically, therefore, 

32 Van W yck Brooks, "Letters and Leadership," E. P. Dutton & Co., Inc., 1918, in 
America's Coming of Age (Doubleday Anchor Books, 1958), pp. 158-159. 
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the first American sain t was born in the ancien t village of San t'Angelo 
where the universality of holiness permeated the Lombardian plains. 
A real exaltation and a passion of zeal guided her life into a vocation 
in which she disciplined her ideals into functional action. After 
years of young dreams about following the missions to the Orient, 
she willingly-a testament to her discipline-obeyed Pope Leo XIII 
who advised that she would be more useful "not in the East, but to 
the W est." W ithout regrets, without doubts, she responded. She 
became the example of the constructive individual working toward 
a unified center as opposed to the inner-directed self-achiever who 
perpetrates chaos. 

Many critics have argued that being self-centered has been the 
characteristic of most Americans in the arts. This self-projection, they 
say, has prevented our making any complicated imaginative demand 
on life; and, as a result, we are easily satisfied with material acquisi
tions. These critics, however, have not known the likes of St. Cabrini. 
Enforced by her motto, "I can do all things in Him Who strength
eneth me," ( Phil. 4: 13) she opened orphanages, kindergartens, 
schools, hospitals, and free clinics in most of the major cities of both 
hemispheres. Paradoxically, all this feverish activity engendered tran
quillity. As the Rev. Amleto Cicognani observed, "She seemed a 
portrait of peace,"S3 a happy fulfillment which comes from a milieu 
which makes severe demands upon life and, in turn, makes the 
human being creative. 

Eventually, America became the exclusive recipient of both her 
competence and her zeal. Success was preordained in the wake of 
her dynamic spirituality and her business acumen. Incorporating the 
dichotomy which Brooks ascribed as typical of the American charac
ter, her exaltation and her shrewdness made her feel right at home 
here. W hat she had that was unique was her power of leavening 
with the separate parts. W orking, thus, with an acute perception of • 
the American mentali ty, she prophesied a great future for the Church 
in America, and she increased the activity of the last years of her life L 
with an urgent devotion to the nation. W ith challenging candor, she 
expressed a quasi-antiguated love of country at a time when the un
dercurrents in our social structure were beginning to propagandize 
that patriotism is a sub-intellectual chauvinism. H er keynote was 
intensity, and her concentration was essential in a world confined by 

3S The Most Rev. Amleto Giovanni Cicognani, D. D. Apostolic Delegate to the 
United States, in the "Forward" of Travels Of M other Frances Cabrini, the Missionary 
Sisters of the Sacred H eart of Jesus, p. x. 
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time. For example, the span of years was brief between her death on 
December 22, 1917, and her canonization on February 27, 1944. 
H owever, her cause proceeded so rapidly, not only because of her 
achievement as the foundress of sixty-seven religious institutions, but 
because, in the words of Monsignor N atucci , Promoter General of 
the Faith, she fulfilled the contemporary need "of great ·spiritual 
currents." 

While St. Cabrini did not write a textbook on pedagogical theories, 
her educational principles were activated through accomplishments. 
During the time that she was involved in her phenomenal activities, 
she wrote many lengthy letters to her "daughters," in which she 
seminated the ideas which have germinated into a guiding and func
tional structure. However, as T heodore Maynard wrote, "She never 
imagined that these letters would be published after her death, still 
less that they would ever be used as a textbook for the study of 
Italian literature in schools."s4 

From the letter evolves the personality of the writer. In the analysis 
of these letters it is not presumptuous for one to deduct an attitude 
of mind and a pattern of thought from the letter writer's style of 
writing. As F. L. Lucas has written, "Literary style is simply a means 
by which one personality moves others. The problems of style, there
fore , are really problems of personality-of practical psychology." 30 
On this point we have the agreement even of Aristotle who said that 
the orator has to consider the statement he utters , the attitude of his 
audience, and the impression made by himself. Since style is so 
intimately revealing of the person, it is apt to be even more so in 
letters which are written, as in the case of St. Cabrini, with a sense of 
urgency and for the purpose of instructing those "daughters" for 
whom she felt personal as well as vocational concern. H er total 
writings consist of the Holy Rule she composed for her Institu te, her 
letters, some spiritual exhorta tions, and some 'notes for monthly re
treats. Several biographies, however, have left a sound testament as 
to her personality. 

Constantino Carninada wrote in Un'Italiana Per Le Vie Del 
Mondo of St. Cabrini: 

34 Theodore Maynard, Too S1JUl II a W orld ( Milwaukee: Bruce Publishing Company, 
1945), p. 125. 

35 F. L. Lucas, "TIle Foundation of Style-Character," in Modern Essays on Wri ting 
and Style, ed. Paul C. W ermuth ( New York: Holt, Rinehatt and W inston, Inc., 1965), 
p. 3. 
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. una volonta forrnidabile potenziata sopraannaturalmente dalla fede 
fu la forza segreta dell' attivita cabriniana. 

"Nell' operare cristiano c' e un elemento naturale ed un elemento 
supematurale. N elle opere buone e il costitutivo divino che ha la parte 
preponderan teo 

"Codesto sen timento alimentava in lei [Madre Cabrini] la virtu-base 
della santita : l'umilta."36 

The Cabrinian code, therefore, stems from an invincible dedica
tion to faith which is projected in to good works. Furthermore, there 
is no exaggeration of means, no preponderance of "inner-direction ." 
The method is one of augmenting virtue based on personal humble
ness, since the end is Christian perfection. 

The personal virtue of the educator is then projected to the re
cipient. T he educative principle, therefore, is not only h umanistic, 
but human-to-humanistic. This principle necessitated a personal di
rection on the part of St. Cabrini as she instructed her own student
teachers. Caminada writes: 

"Educava Ie proprie suore, avvicinandole tu tte singolarrnente. T utte Ie 
conosceva . Le aveva come 'in mano'. Le prendeva come erano, colle loro 
energie ed anche coi loro difetti, e Ie rendeva come Ie voleva."87 

H er method, therefore, was not merely one of intellectual per
fection, an imposition of means. She took her student "in hand," even 
an unqualified one, and insttucted her individually and personally 
to come up to her standard of dedication and qualification. She em
ployed method as a means to incept the act of crea tion, the real 
molding of character. Caminada describes: 

"Studiava, comprendeva, correggeva, sollevava in alto Ie figlie che 
avvicinava. .. 

"I moderni psicologi esaltano it valore della suggestione, saggiamente 
intesa, nella formazione del carrattere, nel dominio di se. 

"Madre Cabrini non suggestionava nessunOj rna insegnava ad auter 
suggestionarsi per raggiungere il possesso completo della propria volonta 
specialmente di fronte aIle difficolta."88 

The "middle ground" was, therefore, neither the func tion of prag
matism nor the attainment of idealism; but it was the galvanizing of 
the qualities in a given human being to he directed to the ultimate 
end. As Sister Caritas Elizalde, O.S.F., has written, "Mother Ca

36 Constantino Caminada, U n' Italiana Per Le V ie Del Mon do, S. Francesca Saverio 
Cabrini, 2n Edizione Riveduta e Aumentata, L. I. C . E ., R. Berrati & Co., T orino, p. 166. 

37 Ibid ., p. 170. 
381bid., p. 171. 
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brini's concept of human nature made her see in each child com
mitted to her care a creature of God endowed with knowing, feeling, 
and willing faculties. T hese faculties need proper training to prepare 
the child for its future calling and its end."89 

As for the teacher's role, St. Cabrini wrote : 

".. . However small your experience is of this world, still you see that 
the multitude is insensible, forgetting God. But how much good cannot 
a wise teacher do to repair this, the greatest of evils, if to her mental 
culture and her intellectual gifts she adds that of a soul solidly founded 
and frankly Christian and religious. She knows, as the immortal and 
lamented Pontiff Leo XIII said, that we cannot renew Solomon's judg
ment on the child by the cruel and unjust separation of the intellect and 
the will. She knows that while she cultivates her mind, she is bound to 
direct her will to acquiring virtue to obtain the last end."40 

H er words are a restatement of the humanistic traditionist's pro
nouncements of a unifying principle, of Pope Pius Xl's definition of 
true education directed to man's last end, of Maritain's dynamic trend 
of the goal, and of Brooks's luminous dwelling in the light. She 
envisions the educated person as a whole being in whom the educator 
has developed all potentialities-spiritual, moral, intellectual, aes
thetic, physical, economic, political, and social. The educated person 
should function in society and, at the same time, progress to his 
spiritual end, achieving a polaric balance, quite in the tradition of 
Emerson. The means by which the educator, according to St. Ca
brini, creates this balance is by starting from a spiritual basis, exer
cisin~ the spiritual in religious exercises and constructi~e studies, 
and then functioning in society to extend h is learning to others. 

St. Cabrini propounded these means, therefore, to three broad 
objectives in education. First and foremost was the spiritual basis. 
T heodore Maynard wrote that she demanded a spirituality that was 
"robust, vigorous, strong, masculine."41 To this end religion is a re
quired subject in all th e educational institutions conducted by the 
Missionary Sisters of the Sacred Heart of Jesus. 

Spiritual instruction then , she felt, h ad to be exercised: it must 
function. T o St. Cabrini no exercise was more efficacious than prayer. 
She wrote to her teachers: 

39 Sister M. Caritas Elizalde, O. S. F., Mother Cabrini's Educational Idea1.s ( Manila : 
University of Santo Tomas, 1949), p. 40. 

40 St. Frances Xavier Cabrini, "Letter to the Students of The Teachers College in 
Rome," May, 1904, Travels of M other Frances Xavier Cabrini, translated and pubfished 
by the Missionary Sisters of the Sacred H eart of Jesus, Chicago, Illinois, 1944. Chapter 
XV, p. 240. 

41 Maynard, p. 227. 
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"... In great success, pray, and you will take your success moderately, 
for pride comes before a fall. In defeat, pray, also, and trust will return, 
and you will become strong with the strength of God. 

"Pray for yourselves, for those entrusted to your care, for the Church . 
Make a practice of prayer, and if you reach that degree of sweetness of 
prayer which is found in intimate converse with God, you will never have 
discomfort nor despair."42 

This religious activity she recommends as a dynamic unifying 
force for all other studies. She writes: 

"... The teacher who educates her pupils in the way I have indicated 
sows the mustard seed abundantly ... M ay your school be not only a 
school of literature, science, mathematics, and history, but also of virtue, 
solid Christian morality; and you will have rendered a great service, not 
only to religion, but also to your country."43 

In this same letter she ".rams, "the efforts of such ( teachers) are 
capable of arresting the materialism and unbelief, which, like a most 
subtle ether, infiltrate themselves everywhere, causing great, im
mense and irreparable damage." The efforts of the teachers, there
fore, had to be extended to others. T o activate these efforts, St. 
Cabrini dedicated the Institute of the Missionary Sisters of the Sacred 
Heart of Jesus to the education of girls, "not only in Christian coun
tries, but also in heretical and barbarous countries."44 This dedica
tion, furthermore, was to regenerate into broader extensions of time 
and place. She wrote : 

" . .. It is in your hands to form new generations, to lead them in the 
right direction, to instill into them those principles which are the seed of 
good works, though for the moment they may seem hidden . The impres
sions of childhood are never obliterated. W e shall be indebted to you , if 
the youth whom you educate, when grown up, become the pride of the 
family, of society, of the state, and especially, the honor and support of 
our Holy Faith."45 

To summarize the emphases in these letters is to reveal three 
objectives with which she was concerned: the basis of morality in 
spirituality, the exercise of this spirituality into constructive activity, 
and the extension of this activity to others. 

At this point, before exploring the specific structures by which St. 
Cabrini activated these principles, it is necessary to define the mate

42 St. Frances Cabrini, p. 267. 

43 Ibid., p. 268. 

44 St. Frances Cabrini, Sante Regole, p. 1. 

45 St. Frances Cabrini, p. 236. ( Circular letter written on the occasion of the 


Inauguration of the H ouse in Denver, Nov. 18, 1902). 
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rials which she required. Since educative principles are related to 
the environmental structures of the educated, the first factor to 
analyze is the nature of the person to be educated. W ith St. Cabrini 
the object was the "teachable girl." T his classification of student was 
not predetermined by a former judgment. For example, it is safe to 
assume that St. Cabrini would not reject a student with an average 
Intelligence Quotient, nor would she necessarily refuse admission to 
a student who scored less than six hundred in her College Board 
Entrance Examinations. Francesca Cabrini, herself, had been refused 
membership to the religious community at Arluno when she had 
wanted to join those nuns. Later, however, she asked Mother Gia
vanna Grassi, superior of that community, to let her have the postu
lants and novices who did not seem to meet the standards of that 
community. This request, of course, was a radical one in the area of 
religious orders. Maynard describes that this point was discussed 
during the process of beatification, when, not finding other faults 
with which to confront her, the Devil's Advocate brought this re
quest against her. 46 She argued with the Bishop and the Provost in 
defense of "teachable young girls," in whom the only quality neces
sary was that of spirituality imd good will, and she won her defense. 
She contended that it was the teacher's task, not merely to accept and 
to make judgments about the student, but to discover and to develop 
the best the student had, especially if potentialities had not been 
previously tapped. 

The teacher, then, was the second most important factor in the 
materials of an educative structure . In this teacher the foremost quali
fication which St. Cabrini demanded was the example set by the 
person in the instructor. Maynard writes that she prayed incessantly 
for the strength not to ask her nuns to do what she was not fully 
resolved to practise herself. 47 Indirect teaching, she felt, vitalizes 
direct pedagogy, and she stressed the importance of example to sup
plement theoretical precepts. 

If educators were to set examples, St. Cabrini demanded specific 
qualifications of them. At a time in our national h istory when educa
tion was expanding so rapidly and so extensively with the experi
mentation of method, th is woman demanded of the teacher one 
primary requisite- that the teacher be a teacher by vocation. That the 
teacher have a dedicated vocation she insisted, not only of the reli

46 Maynard, p. 60. 

d Ibid., p. 225. 
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gious, but also of the secular candidates in every level from that of 
nursery school to university. Teaching, she contended, was not only 
a means of earning a living, nor was it only an intellectual skill. She 
wrote: 

".. . yours is not a vain science that puffs up, but that which reforms 
manners, educates the heart, and forms character. The Ch urch and So
ciety expect great things from you, because your presence alone, your 
virtues and your teachings create a salutary atmosphere, and from you 
emanates a beneficent inauence, educative in the full sense of the word, 
and immense will be the good you will do."48 

This dedication which she demanded was to be so all pervasive 
that it must encompass the entire training of the person of the educa
tor in all areas-spiritual, moral, and academic. As she wrote, the 
teacher must "attend to the acquisition of that culture which is 
necessary . .. ." 

W hat may be considered the pursuit of intellectual perfectionism 
to St. Cabrini was the functioning of personal sanctification and com
pletion, an entirety of dedication to action because of a whole spirit
ual ideal. But the realization of such altruism in the working teacher 
demands selflessness and the serious pursuit of the betterment of 
others. This out-going dedication which I have called human-to
humanism, St. Cabrini advocated as follows: 

".. . If, then, we wish to reach the height of our Mission (as teachers), 
let us banish aU vanity and levi ty, and remember that we shall only be 
true women, when, by the discharge of the principal duties that are im
posed upon us, we become the true educators of society ..."49 

The ideal teacher, therefore, is one who is a dedicated person, a 
master in h is profession in methods and tech niq ues, a scholar intel
lectually broadened in the areas of the humanities and the sciences, 
and an instrument of a serious attitude in an altruistic projection by 
means of instruction and example. 

St. CabOOi, herself, endured a baptism of fire for the ideal to 
which she later attested. When she was teaching at Vidardo, she 
tried, as her first method, to assume the stern and dogmatic method 
by which she had been instructed by her sister, Rose. She soon con
ceded that she had made a mistake. Maynard wri tes that she gradu
ally "changed to that easy naturalness which was ever afterwards to 
be one of her distinguishing characteristics."w T his "naturalness," 

48 St. Frances Cabrini, "Letter to the Alumnae of Rome," February, 1906, pp. 276-277. 
49 St. Frances Cabrini, "Letters to the AltUnnae of Rome," May, 1904, p. 246. 
60 Maynard, p. 34. 
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however, never deteriorated into frivolity. Her principle of control 
was the respect for human nature which underlies good manners. 
As Maynard attested, "she used to say that good manners were a part 
of holiness."51 

The qualified teacher must have a line of communication, how
ever, to the student. Given the dedication, the mastery of subject, and 
the effective attitude, the teacher must still be able to transmit what 
is to go from him to the student. St. Cabrini indicated that this 
ability to communicate lies in the teacher's adjustability to individual 
differences. In other words, the teacher must generate the sparks 
which motivate the student to respond with what is termed "self
motivation" and even "self-activity." Actually, thii,/ 'self-activity" in
volves the setting in motion, as it were, of the physical, intellectual, 
moral, and spiritual powers of a human personality as stimulated and 
guided by the educator. T his teacher-student rela tionship is aug
mented by an easy, natural, and sympathetic attitude. T o make the 
proper adjustment in such a re1ationship, St. Cabrini felt that the 
teacher must do no less than love his work and equally love her stu
dent. T he teacher, she felt, must be really interested in the pupil. 
Making this adjustment, the teacher would evolve a method that 
would consequently be flexible. 

A formula, therefore, is deduced generally from the Cabrinian 
method of teaching: 

Teacher's Zeal-7 Pupil Interest -7 Adjustability -7 Flexibili ty 

Such a formula defines the mainspring of an educational activity 
in a system which prevents failures. T eachers with a vocation, fol
lowing the example of St. Cabrini, have the magnanimity to adjust 
to the needs of the student; and, in so doing, they communicate their 
knowledge on a personal-interest basis which activates the flexibili ty 
of a failure preventive system. The Cabrini teacher, therefore, follows 
the edict articulated by Pierre J. Marique, "to win the heart of the 
child and to do all that can reasonably be done to prevent faults, thus 
avoid punishment."52 

Specific Cabrinian Principles 
After abstracting the broad theories of education and thequalifica

tions of the educator from the letters of St. Cabrini and from the 

5 1 Ibid., p. 229. 
62 Pierre J. Marique, History of Christian Education, Vol. ill ( New York: Fordham 

University Press, 1932) , p. 245. 
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