
the Commission believes, should include courses in religion. It rec
ommends that colleges and universities undertake forthwith the 
formal steps necessary to give the scholarly study of religion appro
priate recognition in the curriculum and the administrative structure 
of the institution . 

In propounding this specific of a liberal education, the Commission 
on Religion in Higher Education recommends the study of religion 
as an academic discipline as essential to the full understanding of 
man. Religion, it states, in its many manifestations, is an almost uni
versal experience of mankind throughout history. As such an experi
ence, religion is a major cultural phenomenon to whiCh authentic 
and comprehensive scholarship must give attention. In its published 
statement the Commission contends, "A liberal education leading to 
an adequate understanding of man in h is pre-litera te and literate 
development cannot be complete without the study of his religions." 
It points out, furthermore, that as "democratic institutions in America 
and other free nations in the West have come to maturity the funda
mental principles which support these institutions have been enun
ciated in religious as well as philosophic terms." Consequently, the 
American political vision is as much religious as philosophic or eco
nOIlllc. 

The Commission includes what the humanistic traditionalists have 
all contended that in all generations, including contemporary society, 
students inevitably ask the great questions of ultimate significance 
and ultimate concern. Education functions to receive questions and 
to analyze the answers to these questions. "Ultimate questions" are 
considered religious questions. For this reason, the study of religion 
should offer the studen t the means to answer these questions. 

The recommendations of the Commission are not merely the 
minor statement of a wishful proposal that might serve as an intro
duction to the more speci fic consideration of a religion-oriented in
stitution and of an exemplary proponent of the philosophy of such 
an institution . On the contrary, the statement is a testament of the 
tum of the cycle readying the present milieu for the general ac
ceptance of a firm tenet of academic belief. In its own context, the 
statement, in the spirit of defining specifics, makes five dear recom
mendations which it offers "unreservedly," 

Ca) that the scholarly study of religion be part of the liberal arts 
curriculum in all colleges and universities, public as well as private, 

Cb) that academic qualifications of instructors of religion be as rig
orously defined as those of other disciplines and the selection of instruc
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tional staff be carried out through procedures comparable to those used in 
other academic principles, 

Cc) that courses in religion be assessed for credit on the basis of stand
ards that apply to other academic disciplines, 

Cd) that the types of courses in religion here described be designed 
to promote understanding of an important human concern rather than 
confessional commitment. 

Religion as a Unifying Principle in Educational 
Institutions Committed to Roman Catholicism 

It is understood, therefore, that the Commission on Religion in 
Higher Education advocates the study of religion as an academic 
discipline which will operate along the structures of any other given 
discipline contained in the curriculum of the liberal arts college. 
Even as such, religion achieves an identity that has been felt as a 
need. However, in the same manner that any discipline may be ex
tended into a specialized area, religion has been a unifying principle 
within the complex of American democracy in institutions whose 
commitment is to religion as the orientation of those institutions' 
programs of studies. T he religion oriented college confesses its basic 
commitment, and a distinct philosophy of education operates within 
this commitment. 

For most practical purposes, colleges committed to Roman Catholi
cism all function along similar structures of curricula. St. Frances 
Cabrini's theory of education, therefore, has a base in common with 
the principles upheld by other Roman Catholic communities in
volved in education . H er distinction, however, lies in her sanctity. 
This uniqueness, th is sainthood, sets her apart, especially as a pin
nacle in the comprehensiveness of the Roman Catholic ideal in the 
function of educational principles. T he ideal, however, has been 
activated by many other educators. 

As the Rev. George Johnson of the Department of Education of 
the Catholic University of America wrote : 

"In our present search for peace and unity and order in the world we 
need to recall the truth that better times await the emergence of better 
men. We must take up with renewed zeal the task of building better men 
.. . Our means are fou nd in all those forces and influences which, taken 
together, we call education."28 

Father Johnson summarizes the live goals of Roman Catholic edu

28 The Rt. Rev. George Johnson, Guiding Growth in Christian Social Living ( W ash
ington, D. C.: The Cathelic U niversity of America Press, 1944), p. 1
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cation as: (I) physical fi tness, (2) economic competency, (3) social 
virtue, ( 4) cultural development, (5) moral and spiritual perfection 
in Christ. T he progression from the first to the fif th objectives follows 
a line of developmental growth to achieve the end as prescribed by 
Pope Pius XI: . 

"The proper and immediate end of Christian education is to cooperate 

with Divine Grace in forming the true and perfect Christian, that is, to 
 I 
form C hrist himself in those regenerated by Baptism according to the 
erriphatic expression of the Apostle : ~ 

'My little children of whom I am in labor again until Christ be 
formed in you.' "29 

Pope Pius further specified· in the same encyclical that".. . it is 
clear that there can be no true education which is not wholly directed 
to man's last end . ..." T hese words epitomize Jacques Maritain's 
contention that the overemphasis on means results in the loss of the 
ends of education. Maritain reiterated the arguments that perfection 
of our modern educational means and methods failed to achieve an 
end. He wrote that: 

"The scientifi c improvement of the pedagogical means and methods is 

in itself outstanding progress. But the more it requires a parallel strength

ening of practical wisdom and of the dynamic trend toward the goaJ."30 


Elucidating the defin ition of this goal, Pope Pius wrote: 

"Education consists essentially in preparing man for what he must be 


and for what he must do here below in order to attain the sublime end 

for which he was created ..."31 


The unifying end in Christian education is, therefore , stated as 
man's happiness in immortali ty. Perfection , then , is not projected in 
educational means but in the moral ends as taught by Christ . To 
attain these ends via the academic disciplines in the American de
mocracy, St. Frances Cabrini offers a tangible model. 

I
IV 

St. Frances Cabrini as Representative of General Roman I 
Catholic Principles in Education 

Referring to Van Wyck Brooks, we find that he wrote "... it is 
exalted desires that give their validity to revolutions and exalted 

29 Pope Pius XI, Encyclical Letter on The ChTistian Education of Youth CNew York : 
The American Press), p. 3. 

30 Jacques Maritain, Education at the CTosSToads (New Haven: Yale University 
Press, 1943) , p. 3. 

31 Pius XI, p. 3. 

desires take form only in exalted souls." He claimed, furthermore, 
that "we already possess elements that belong to every level of de
velopment, even the highest .. . but they are not grouped in a vi tal 
order; they have no cumulative experience_" H e contended that we 
need a newly found center for our ill-regulated forces where they 
will fit in and that only then shall we cease to be a blind, selfish, 
disorderly people . "W e shall become a luminous people dwelling in 
the light and sharing our light."32 

As there was a need to find a middle ground in our literature be
tween the extremes of pragmatic materialism and transcendental 
ideas, so there was a corresponding need in education to galvanize 
the practical means to the idealistic ends. In the life and writings of 
St. Francis Xavier Cabrini there persists an organic intelligence 
which constantly leavens the highest culture while it works at the 
middle focus which is now evolving as America's maturation. The 
life of this woman is that of an American who has come "face-to-face" 
with experience at a regulated center-a galvanization of national 
character. Between the opposing spheres of transcendental idealism 
and material pragmatism which, Brooks says, we have inherited in 
our American tradition, St. Cabrini incorporates the new American 
passion activated by exalted desire. T his action she has transmitted 
through the ideals of her educational principles. 

There is more than the story of an inspiring person in the biogra
phy of St. Cabrini . T his particular woman's life parallels that of the 
country at a critical period in its natural growth. From the frame of 
reference contained in the concept of the "immigrant saint," St. 
Cabrini's America as a nation of immigrants did not age exactly with 
Brooks's "coming-of-age_" T he "coming" process revealed a trying 
period of chaos and prej udice which is still being dispelled with the 
assimilation of a multiple-faceted society. As an inevitable conse
quence of the need to eradicate prejudice, the generation of a saint 
from among us has been one of the effective forces promoting the 
solidification of a pluralistic society within a fragmented nation. T o 
this end, we have had to educate ourselves "to share the light." 

For America a saint could be neither an accident nor an expedient. 
For us a saint h ad to be an exemplary American, an archetype, an 
immigrant retaining a valid ancestral culture while reaching out to 
conquer fron tiers with disciplined passion_ Prophetically, therefore, 

32 Van W yck Brooks, "Letters and Leadership," E. P. Dutton & Co., Inc., 1918, in 
America's Coming of Age (Doubleday Anchor Books, 1958), pp. 158-159. 
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